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Abstract
There is a growing interest in understanding the relationship between student empowerment and their academic performance. This paper examined this relationship in the context of university students learning environments. The study adopted a cross-sectional research design using a combination of simple random and systematic sampling techniques involving 200 undergraduate students. The constructs of Psychological Empowerment Instrument (PEI) and the Learner Empowerment Scale (LES) were used to construct Likert scale questions in estimating the students’ empowerment. Descriptive statistical analysis was employed, and a summated scale approach was used to analyse Likert scale questions in estimating the level of empowerment. Correlation analysis was employed to gauge the relationship of the construct of empowerment and academic performance. The results show that the majority of students (82%) had moderate academic performance (GPA 3.0-3.9) out of a maximum of 5.0; the rest 9 and 9 percent had GPAs of below3.0 and above 3.9, respectively. The majority of the respondents (62%) were categorized into low levels of empowerment. Female respondents were more likely to be categorized into higher levels of empowerment than were their male counterparts at 40.7 and 35.8 percent respectively. All paired linear relationships between the constructs of student empowerment were positive. The strength of the linear relationship different construct of empowerment varied from moderate to strong but all had a significant relationship (p <0.05). The linear relationship between the constructs of empowerment and academic performance (GPA) was weak and none of them had any significant relationship. Therefore, overall, there was no linear relationship and association between the level of academic performance and the construct of empowerment. It is recommended to the Ministry of Education and university management to focus on the strategies that would improve student empowerment and academic performance such as student cantered and participatory approaches.
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1.0
Background
The term ‘empowerment’ has become a buzzword that connotes different meanings in different socio-cultural, socio-economic, and political contexts. Therefore, the use and meaning of the concept empowerment in many instances has been modified to save the meaning of the intended reality. Therefore, there are diverse terminologies, which are used to describe empowerment. Nevertheless, literature has shown some level of convergence over the common terms used to describe the term, and these include,: self-strength, control, self-power, self-reliance, own choice, life of dignity in accordance with one’s values, being capable of fighting for one’s rights, independence, own decision making, being free, awakening, and capability to mention but a few (World bank, 2002). These definitions are embedded in local value and belief systems. Most definitions of empowerment focus on gaining control by someone over decision and resources that determine one’s achievement of strategic life choices, objectives, and interests. For example, an empowered student can be defined as a student who has feelings of competence to perform a task that is meaningful to him/her and has an impact on the situation at hand (Frymeier et al., 1996).
Empowerment is frequently cited as closely related to successful outcome in one’s engagement in any activity (Gollaet al., 2011; Denise, 2012). Empowerment in learning has been a topic of interest and there is increased interest and discussion on how it relates to or may have an impact on student’s performance. For example, Weber and Patterson (2000) examined extensively the relationship between empowerment and its performance at places of work. In the context of learning environment, student empowerment represents any attitudinal, structural, and cultural activity, process or outcome in which students gain the ability, authority and agency of making decisions and implement changes in their own schools, learning and education, and in the education of other people, including fellow students (World Bank, 2002). Education is an essential means of empowering people with the knowledge, skills, and self-confidence necessary to participate fully in the learning process. University students are generally classified among the highly knowledgeable citizens due to different instructional knowledge and skills they get while studying at the university. Empowered students are anticipated to take greater control of their lives and to make them meet their needs for power and have a sense of belonging; this is an important step for a student to realize their social and education goals (Denis, 2012). According to Sullivan (2002), there are two dimensions of student empowerment, which are intrapersonal and interpersonal empowerment. Intrapersonal empowerment is the ability and capability of students to pursue and acquire their goals while interpersonal empowerment is the pursuit of goals by students that are not in conflict with those of peers or the teacher. According to Alsop (2006), empowerment at personal level is important although it makes meaningful impact when in coalition. Therefore, empowered students can be the change agents from whom fellow students can be inspired and enforce change for better performance at universities.
Generally, high performance is achieved by well-motivated people who are prepared to exercise discretionary effort. Student empowerment is an integral part in improving students’ academic performance (Leech and Fulton, 2008), however, differences in students’ learning and socioeconomic aspects questions this hypothesis. Hence, factors responsible for student empowerment in one context may not be replicated in another context. It is imperative to find as much specific empirical evidence as possible on whether and how students’ empowerment translates into students’ academic performance. A better understanding on the impact of
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empowerment among students would help instructors at university to improve academic performance of students by assisting them to realize their potentials in learning abilities, and to help them use the existing learning resources and facilities, and to build their perceptions towards the course content and instructors. The overall aim of the study was to determine the relationship between student empowerment and academic performance among university students.
The conceptualization of the linkage between student empowerment and student academic performance is hinged on the motivation theory (Arnold et al., 1991). There is consensus in literature that motivation is essential in almost any aspect of life. Every human being in this world reflects on their motivation for doing certain tasks every day. We all assess ourselves to reflect how we are moving towards our intended goals and objectives. Scholars (e.g. Arnold et al., 1991; Steyn, 2001) ) identify three aspects of action that motivation can influence one’s desire of achieving what she/he has intended to achieve. These are direction (choice i.e. what a person is trying to do), intensity (effort i.e. how hard a person is trying), and duration (persistence i.e. how long a person keeps on trying). Furthermore, motivation is best understood and described as being “intrinsic’’ or ‘‘extrinsic’’ in nature. Therefore, whether one will feel motivated to act towards some goals depend on the context specific group of factors that are at play. According to Ryan and Deci, (2000), the quality of experience and performance can be very different when one is behaving for intrinsic versus extrinsic reasons. Intrinsic motivation is defined as the doing of an activity for its inherent satisfaction rather than for some separable consequence. Therefore, when intrinsically motivated s/he is more likely to act for the fun or challenge entailed rather than because of external prods, pressures, or rewards. The concept of intrinsic motivation has roots in people’s psychological needs to feel competent, experience psychological growth, and self-actualization (Ryan and Deci, 2000).
One’s empowerment, which implicitly connotes ones increased motivation, may result from good teaching and learning environment. For example, a college or a university that provides or creates a favourable studying environment for students in terms of reading materials and sufficient teachers contributes to increasing one’s autonomy that is necessary to improve their learning. The accompanying changes in psychological processes can increase students’ satisfaction, which can in turn result in improved learning environment and impact on individual students’ cognitive growth. This study hypothesized that empowered students were expected to perform better than those who are relatively not empowered. Furthermore, empowerment was hypothesized to result into increased motivation, which is expected to enhance cognitive process. For example, students with a high motivation for classroom achievement as reflected by high scores in GPAs strive to achieve better grades; will feel bad if they receive poor grades.
2.0
Research Methodology
The study on which this paper is based was conducted at Sokoine University of Agriculture, which is located in Morogoro Municipality, Tanzania. The university is among old public universities hosting students from all over Tanzania and from some other countries; hence it is a good representation of university students in Tanzania. The study adopted a cross-sectional research design. The design was considered appropriate given the nature of the objectives of the study and limitation in financial time resources. The design is also commonly used in socio-economic and behavioural studies. The design was considered suitable because of resource
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limitations and time for data collection. The adoption of the cross-sectional design is justifiable on the basis that it is the most common design used in survey research that compares the extent to which at least two groups of people differ on a dependent variable (de Vaus, 1993).
The study population was university students pursuing studies leading to first degrees (undergraduate). The sample size was 200 students who were selected based on the simple formula of selecting samples for a population, which does not exceed 10,000 (Fisher et al., 1991). A combination of simple and systematic random sampling techniques was applied to obtain the respondents. Simple random sampling technique was used to obtain degree programmes whereas systematic sampling was used to obtain the respondents in each degree programme. A class list comprising names of all students in particular degree programmes was used as a sampling frame. Sampling interval was obtained by dividing the total number of students in each class by the required sub-sample size from each class (N). The first case was randomly selected, and then every nth student in the list was selected until the required sample in the class was reached. A similar procedure was followed in each degree programme to get the total respondents that were used in the study.
Individual questionnaire was the main tool for data collection. The study adopted the Psychological Empowerment Instrument (PEI) (Spreitzer, 1995) and the Learner Empowerment Scale (LES) Frymier et al. (1996) to measure the level of attitude. Both scales comprised 35 Likert scale items. The responses to all items were made on a scale of never (0) to very Often
(5). In addition, the LES and PEI were grouped into three subscales: impact, meaningfulness, and competence. These subscales were found to achieve adequate alphas as a measure of internal reliability. Summated scale approach to Likert scale was carried out to derive the respondents’ perceived attitude, and index scales were developed to gauge the students' overall level of attitude. Data analyses employed descriptive statistics, which were used to describe the sample of the respondents. A correlation analysis was run between the constructs of the empowerment scale as well as between empowerment and academic achievement. The Statistical Package for Social Sciences (SPSS) was used to explore the relationship between the different constructs of empowerment, and student performance, which was computed using Pearson correlation (r).
3.0
Findings and Discussion
In this study, the characteristics of the respondents that were investigated include sex, age, marital status, year of study, financial sponsor, living arrangement, and academic performance according to the grade performance average (GPA) of students. The socio-demographics of the students who were interviewed are presented in Table1.
87

African Journal of Accounting and Social Science Studies (AJASSS) Vol. 1. Issue No. 1
Haika L. Waitama1, John N. Jeckoniah2

Table 1: Social-demographic characteristics of respondents in percentages (n=200)
	
	Category
	Frequency
	Percent

	
	Age
	
	

	
	20-24
	114
	57.0

	
	25-29
	75
	37.5

	
	30-34
	11
	5.5

	
	Sex
	
	

	
	Male
	109
	54.5

	
	Female
	91
	45.5

	
	Marital status
	
	

	
	Single
	157
	78.5

	
	married
	22
	11.0

	
	cohabiting
	21
	10.5

	
	Year of study
	
	

	
	Year 1
	65
	32.5

	
	Year 2
	80
	40.0

	
	Year 3
	55
	27.5

	
	Financial sponsor
	
	

	
	HESLB
	105
	52.5

	
	Parents/ guardians
	62
	31.0

	
	Employer
	18
	9.0

	
	Place of residence while studying at university
	
	

	
	University hostel
	76
	38.0

	
	University off campus
	83
	41.5

	
	Private accommodation
	31
	15.5

	
	Performance in G.P.A
	
	

	
	2.0-2.9
	18
	9.0

	
	3.0-3.9
	164
	82.0

	
	4.0-4.3
	18
	9.0


About half of the respondents were categorized in the 20-24 years of age bracket and very few students were aged above 30 years. This is a good representation of the university students in Tanzania. More males than female students participated in the study and the majority of students in both cases were living as singles. About ten percent of the respondents were cohabiting. More than one-third of the students (38%) were living in the university campus accommodation. The majority of the students interviewed (41.5%) were living in the off-campus University based accommodation while 15.5 and 5 percent were living in private and home based accommodation respectively. Students who were cohabiting revealed that economic hardship forced them to live together to share some costs and due to scarcity of University based accommodation which is also relatively expensive. However, an interview with key informant revealed that some students prefer to live in off campus accommodation because they would like to have more freedom of doing things in their own way away from hostel wardens in university-based accommodations. One of the key informants reported that:
“...the issue of off campus accommodation is now very difficult to handle...we don’t have enough good quality hostels and some students prefer off campus accommodation where
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they can easily cohabit without university based or family interference for counselling and guidance...” (KI, Hostel Warden, SUA).
Such living arrangements are more likely to have an impact on students’ performance due to unequal distribution of tasks and unplanned pregnancies among cohabiting students. an interview with leaders of students government, revealed that there are many incidences of gender based violence among cohabiting students due to lack of empowerment among female students on issues related to decision over sexual desires and relationship. She insisted by saying:
“...we usually hear many cases of gender based violence among cohabiting students few cases are reported to university management but most of them go unreported...such living arrangement is more likely to affect students academically...” (KI, Student leaders, SUA)
In some previous studies, the level of student empowerment is reported to be related to marital status and living arrangement as well as learning environment (Kirk et al., 2016; Brunton, and Jeffrey, 2014). The current study involved representative sample of students from all years of study namely first, second, and third year. In addition, students from social sciences courses and natural sciences courses 100 students from each category were involved in order to determine if learning environment has some influence on their empowerment. The findings as presented in Table 1 revealed that slightly more than half (52.5%) of the respondents were financed by Higher Education Students Loan Board (HESLB); few(9%) were sponsored by their employers, and 31% were sponsored by parents or guardians while very few(7.5%) reported of being self-sponsored. Student access to finance has been reported to affect students' level of empowerment (Musser and Lloyd, 1985; Wiklander, 2010; Kirk et al., 2016). Based on the cumulative GPA classifications, few students performed below and above average while the majority were categorized in the medium level of performance (Table 1).
Level of empowerment among students
The statements on the Psychological Empowerment were broadly categorized into three areas that reflect student’s empowerment in terms of having an impact, meaningfulness, and competence. From the summary of responses in Table 2, high scores appear in the positive (agree) range of the Likert scale, especially on statements that connote positive aspects. Relatively low scores appear on the positive side of the Likert scale for statements with negative connotations. The overall score in each construct of the empowerment was used in establishing the overall scores on empowerment and was further used in the correlation analysis.
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Table 2: Impact: Level of empowerment among students (n=200)
	SN
	Statement
	Disagree
	Undecided
	Agree

	
	
	(%)
	(%)
	(%)

	
	Impact
	
	
	

	1
	I have the power to make a difference in how things are
	21.6
	30.7
	47.7

	
	done in my class.
	
	
	

	2
	I have a choice in the methods I can use to learn
	18.0
	34.8
	47.2

	3
	My participation is important to the process of learning
	12.7
	30.1
	57.2

	4
	I have freedom to choose among options in this class.
	17.5
	47.5
	35.0

	5
	I can make an impact on the way things are run in my
	19.2
	40.1
	40.7

	
	class.
	
	
	

	6
	Alternative approaches to learning are encouraged in this
	16.7
	38.2
	45.2

	
	class
	
	
	

	7
	I have the opportunity to contribute to the learning of
	17.2
	38.3
	44.4

	
	others in this class.
	
	
	

	8
	I have the opportunity to make important decisions in this
	20.6
	34.3
	45.1

	
	class.
	
	
	

	9
	I cannot influence what happens in this class.
	42.2
	38.9
	18.9

	10
	I have the power to create a supportive learning
	17.0
	50.3
	32.7

	
	environment in this class.
	
	
	

	11
	My contribution to this class makes no difference.
	52.2
	37.1
	10.8

	12
	I can determine how learning process can be performed
	24.9
	47.7
	27.5

	13
	I make a difference in the learning that goes on in this
	18.2
	44.3
	37.5

	
	class.
	
	
	

	14
	I have no freedom to choose on how to learn
	34.0
	48.9
	17.0

	15
	I can influence the instructor.
	23.8
	39.8
	36.5

	
	Meaningfulness
	
	
	

	16
	I feel appreciated in the class
	16.5
	45.5
	38.1

	17
	I look forward to going to my performance
	11.7
	34.4
	53.9

	18
	This class is exciting.
	16.1
	46.2
	37.6

	19
	This class is boring.
	40.9
	43.6
	15.5

	20
	This class is interesting.
	12.5
	46.4
	41.1

	21
	The tasks required in my class are valuable to me.
	17.3
	34.7
	48.0

	22
	The information in this class is useful.
	13.2
	41.4
	45.4

	23
	Empowerment process will help me to achieve my future
	9.8
	56.1
	34.1

	
	goals.
	
	
	

	24
	I am highly motivated to do well in academic
	17.5
	43.5
	39.0

	
	performance
	
	
	

	25
	I feel very competent during leaning process
	16.7
	36.2
	47.1

	26
	I feel comfortable challenging with my lectures in the
	22.4
	40.4
	37.2

	
	class
	
	
	

	
	Competence
	
	
	

	27
	I feel comfortable challenging with my peers in the class
	18.1
	39.2
	42.8

	28
	I feel comfortable answering questions in the class
	19.9
	41.6
	38.5

	29
	I have faith in my ability to do well in this class
	13.9
	35.8
	50.3

	30
	I feel intimidated by what is required of me in my class.
	24.3
	52.9
	22.8
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	31
	I feel confident that I can adequately perform my studies
	15.6
	36.4
	48.0

	32
	I lack confidence in my ability to perform well in this
	61.8
	21.9
	16.3

	
	class
	
	
	


Overall empowerment
The respondents’ overall self-evaluation for their empowerment based on the scores on the Psychological Empowerment Likert index is presented in Figure 1. The average scores for the constructs of Psychological Empowerment were determined by calculating the mean score for the items that constituted each construct. Overall, the majority of the respondents (62%) were categorized into low levels of empowerment, and 38 percent were categorized into higher levels of empowerment. Female respondents were more likely to be categorized into higher levels of empowerment than were their male counterparts at 62 and 38 percent respectively. The causes for such differences were not established in this study, but similar findings are reported in literature (Brunton, and Jeffrey, 2014). Such low level of empowerment implies that several factors are responsible for student empowerment. For example in the course of interacting with students in this research, some students reported that they could be empowered by allowing them more freedom in their studies. This was further confirmed by the tight schedules in their teaching timetables. In addition, they recommend to the university authorities to consider sensitizing students to feel free to socialize with instructors for improved performance. Similar trend of low empowerment outcome and low motivation is reported by Aloysius (2013) in Malaysia.
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Figure1: Levels of empowerment
The impact of empowerment on student academic performance
This study hypothesized that there would be a significant and positive relationship between summative scores on the different construct of empowerment and students’ academic performance. In order to establish whether such relationship exists, the correlation between the constructs of empowerment and those of academic performance measured in GPA was determined (Table 3).
91

African Journal of Accounting and Social Science Studies (AJASSS) Vol. 1. Issue No. 1
Haika L. Waitama1, John N. Jeckoniah2

Table 3: Correlations between constructs of students’ perceptions of empowerment and academic performance
	Construct of
	Impact
	Meaningful
	Competence
	GPA
	

	empowerment
	
	
	
	
	

	
	
	
	
	
	

	Impact
	1
	0.567**
	0.239**
	0.098
	

	Meaningfulness
	0.567**
	1
	0.383**
	-0.014
	

	Competence
	0.239**
	0.383**
	1
	-0.023
	

	G.P.A
	0.098
	-0.014
	-0.023
	1
	


The strength of the linear relationship between Impact and Meaningfulness was medium and had significant relationship (p < 0.05). The strength of the linear relationship between Impact and competence was weak, but with a significant relationship (p <0.05). The strength of the linear relationship between Meaningfulness and Competence was weak and had a significant relationship (p <0.05). Note that all paired linear relationships between the constructs of student empowerment were positive. This implies that an increase in one construct is associated with an increase in a corresponding construct. Furthermore, all the linear relationships between the construct of empowerment and academic performance (GPA) were weak and none of them had a significant relationship. The linear relationship between GPA and meaningfulness and between GPA and Competence had weak relationship and were negative. This implies that there is no linear relationship and association between the level of academic performance and the construct of empowerment. Similar findings are reported by Zraa et al. (2011).
4.0
Conclusions and Recommendation
This study determined the relationship between student empowerment and student academic performance. The results indicate that most students were categorized into low levels of empowerment, but correlations between students’ constructs of empowerment and their academic performance were not statistically significant. Therefore, while students’ empowerment is important in its own context, it may not be a necessary component for improving student academic performance. Cohabitation was found to be common among students due to lack of campus based accommodation and change in students’ life styles. It is recommended to the Ministry of Education Science and Technology to improve and increase accommodation for university students. The Higher Education Student Loan Board should revise the student’s maintenance allowances to the minimum living wage for students. There is a need to conduct further studies to explore the key determinants of students’ academic performance in the local contexts. The universities are urged to introduce and or use student-cantered approaches to increases student’s sense of ownership in the learning processes, which is more likely to have a double impact of increasing both student empowerment and their academic performance.
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